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Robert Miles Junior School Pupil Premium Strategy 
Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Robert Miles Junior School 

Number of pupils in school  257 

Proportion (%) of pupil premium eligible pupils 25% (64 pupils) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published 30.11.21 

Date on which it will be reviewed October 2022 

Statement authorised by Rob Gilbey 

Pupil premium lead Debbie Alcock 

Governor / Trustee lead Rosie Odell 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £79,975.00 

Recovery premium funding allocation this academic year £8,410.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£88,385.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Robert Miles Junior School, our main aims and objectives for our Pupil Premium 

Strategy are: 

• To continue to reduce the gap between attainment of disadvantaged children 

and non-disadvantaged children in KS2 SATs so there is no significant 

difference in end of KS2 results 

• To ensure that disadavantaged children make as much, if not accelerated 

progress, in key skills during their time at our school from Year 3 to Year 6 

• To equip disadavantaged children with a love of reading, the ability to read with 

increasing fluency and a secure knowledge of phonics 

• To equip disadvantaged pupils with numeracy skills that will support their future 

learning and strive to reduce the gap between the number of disadvantaged 

pupils gaining Greater Depth in Year 6 SATs compared to non-disadvantaged 

pupils  

• To access and participate in the school’s wider enrichment programme including 

after-school clubs, day trips and residentials which develop valuable personal, 

social and life skills 

• To strive to remove any barriers to attendance resulting in no significant 

difference between the attendance rate of disadvantaged and non-

disadvantaged pupils  

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 A language deficit has been highlighted amongst pupils entering school in 
Year 3 and this seems to be more prevalent amongst disadvantaged children. 
Periods of lockdown and home-schooling during the Covid pandemic, whilst 
they were in Year 1 and 2, has undoubtedly made this situation worse with a 
significant number of this cohort not passing the Phonics screening test 
conducted as a baseline in Year 3. 

2 A lack of confidence and fluency in reading across the school due to limited 
experiences and practise for disadvantaged pupils, compounded by periods of 
home-schooling and limited access to high-quality, challenging texts has been 
assessed, observed when hearing children read and through discussions with 
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them. This has an adverse effect on the development of reading and writing 
skills throughout the school.  

3 A lack of basic maths fluency skills across the school compounded by periods 
of lockdown during the last two years and a lack of practise and rigour in 
reinforcing key facts. 

4 Attendance rates are lower for disadvantaged pupils compared to non-
disadvantaged pupils generally which, in turn, negatively affects progress as 
the gaps in learning become more significant. 

5 Limited participation in extra-curricular activities, access to trips and 
residentials to enhance the wider school curriculum and development of 
personal/social/life skills to support long-term learning 

6 Our observations indicate that the well-being of some of our most 
disadvantaged children has been negatively impacted by school closures, 
changes in home circumstances and disruptions in learning, as a result of the 
pandemic, to a greater extent compared to that of non-disadvantaged pupils. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved phonics and language skills, 
understanding and use of vocabulary in 
learning 

Disadvantaged pupils who do not pass 
Phonics Screening at the start of Year 3 to 
continue progress and achieve pass by the 
end of Year 3 or during their time in KS2 

Disadvantaged pupils to use curriculum-
specific vocabulary to explain their 
understanding as observed in discussions in 
lessons, ongoing formative assessment, 
pupil interviews and class teacher/subject 
leader monitoring 

 

Increased number of disadvantaged pupils to 
make ARE at KS2 SATs in English compared 
to previous data 

The gap will continue to close between the 
percentage of disadvantaged pupils 
achieving ARE in English at the end of each 
year group in KS2 compared to their non-
disadvantaged peers. By 2023/4 the % of 
DP’s achieving ARE in English by the end of 
Y6 will be equivalent or above than national 
data for non-DP’s. 

 

Increasing number of disadvantaged pupils to 
make ARE at KS2 SATs in maths compared 
to previous data 

The gap will continue to close between the 
percentage of disadvantaged pupils 
achieving ARE in maths at the end of each 
year group in KS2 compared to their non-
disadvantaged peers. By 2023/4 the % of 
DP’s achieving ARE in maths by the end of 
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Y6 will be equivalent or above than national 
data for non-DP’s. 

The number of DP’s gaining HS in maths in 
Year 6 will continue to increase compared to 
previous data and at least be in line with 
national data for all pupils. 

 

The gap between the attendance of 
disadvantaged pupils and that of non-
disadvantaged pupils to continue to be 
reduced and at least be in line with national 
data if not above 

Persistently poor attendance rates of certain 
disadvantaged children to improve and 
overall to reduce the gap between the 
attendance rate of disadvantaged children 
compared to that of non-disadvantaged 
children and so levels are at least in line 
with national data (5.7% for DP’s nationally 
in non-Covid times 2021) 

 

To improve the wellbeing of all pupils in 
school, particularly the most vulnerable 
disadvantaged pupils who experience social 
barriers to learning eg life skills, social, 
personal and communication skills 

Improved levels of wellbeing experienced by 
the most vulnerable disadvantaged pupils 
who have been identified by the school as 
having significant social and emotional 
barriers to learning to complete programmes 
of support such as ELSA, Pet Therapy, 
Lego therapy. 

Increased participation in school enrichment 
opportunities such as clubs, extra-curricular 
activities, trips and residentials. 

This will in turn reflect improved attendance 
for these DP’s compared to non DP’s.   
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £22,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CPD in Echo Reading 
technique to promote 
reading stamina, 
confidence and fluency 
across the school 
provided by English lead 
after Raising Standards 
in Reading network 
meeting  

EEF – Improving Literacy in KS2.  
Strand 1 Developing pupils’ language 
capabilities 

Strand 2 Support to develop reading 
fluency 

Strand 3 Teaching reading 
comprehension skills through modelling  

Strand 7 High quality, structured 
interventions 

1, 2. 

Resourcing a reading 
spine of high quality, 
engaging texts 
throughout school – 6/8 
per year to read as a 
class and use in English 
curriculum 

EEF – Improving Literacy in KS2.  
Strand 1 Developing pupils’ language 
capabilities 

Strand 2 Support to develop reading 
fluency 

Strand 3 Teaching reading 
comprehension skills through modelling  

 

1, 2 

Synthetic Phonics 
Reading Scheme to be 
purchased to support 
development of phonics 
teaching and learning in 
Year 3 and across 
school  

EEF – Improving Literacy in KS2. 
Strand 1 Developing pupils’ language 
capabilities 

Strand 6 Target teaching by accurately 
assessing pupil need 

 

1, 2 

CPD in Mastering 
Fluency in Maths from 
Maths lead who has 
worked closely with the 
Maths Hub 

EEF- Improving mathematics in KS2 
and KS3  

Strand 1 Use assessment to build on 
previous knowledge and understanding 

Strand 2 Use manipulatives and 
representations 

Strand 3 Teach strategies for solving 
problems 

Strand 4 Enable pupils to develop rich 
network of mathematical knowledge 

3. 

Ongoing purchase of 
White Rose and 
Deepening 

EEF- Improving mathematics in KS2 
and KS3  

3.  
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Understanding web-
based programmes to 
support implementation 
of maths curriculum 

Strand 4 Enable pupils to develop rich 
network of mathematical knowledge 

Strand 6 Use tasks and resources to 
support and challenge mathematics 

Purchase of maths 
resources to support 
development of maths 
fluency across the 
school 

EEF- Improving mathematics in KS2 
and KS3  

Strand 2 Use manipulatives and 
representations 

Strand 4 Enable pupils to develop rich 
network of mathematical knowledge 

Strand 6 Use tasks and resources to 
support and challenge mathematics 

3 

Recruit new full time 
teaching assistant to 
support one to one and 
small group targeted 
interventions.  

To support all the above 1, 2, 3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £45,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Precision teaching of 
small groups in English 
to develop basic 
knowledge and fluency 
in skills 

EEF – Making the best use of teaching 
assistants 

Strand 2 TA’s use to add value to what 
teachers do and not replace them 

Strand 5 Use TA’s to deliver high 
quality, structured one to one and small 
group support using structured 
interventions 

Strand 6 Adopt evidence-based 
interventions to support TA’s 

2, 3 

Echo Reading in small 
groups led by TA to 
improve reading fluency 
and comprehension 
skills 

EEF – Making the best use of teaching 
assistants 

Strand 2 TA’s use to add value to what 
teachers do and not replace them 

Strand 5 Use TA’s to deliver high 
quality, structured one to one and small 
group support using structured 
interventions 

Strand 6 Adopt evidence-based 
interventions to support TA’s 

1, 3 

Targeted, precision 
teaching for small 
groups by TA’s to 

EEF – Making the best use of teaching 
assistants 

1, 3 
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address gaps in 
knowledge of basic 
number skills 

Strand 2 TA’s use to add value to what 
teachers do and not replace them 

Strand 5 Use TA’s to deliver high 
quality, structured one to one and small 
group support using structured 
interventions 

Strand 6 Adopt evidence-based 
interventions to support TA’s 

Small group teacher led 
tuition for reading 

EEF - Small group tuition is defined as 
one teacher, trained teaching assistant 
or tutor working with two to five pupils 
together in a group. This arrangement 
enables the teaching to focus 
exclusively on a small number of 
learners, usually in a separate 
classroom or working area. Intensive 
tuition in small groups is often provided 
to support lower attaining learners or 
those who are falling behind, but it can 
also be used as a more general 
strategy to ensure effective progress, or 
to teach challenging topics or skills. 

2 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £21,385 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Delivery of recognised 
programmes (ELSA, 
Therapat, Lego Therapy 
etc) to improve mental 
health and wellbeing 
through improving self-
esteem, resilience and 
emotional development 
in children 

EEF -Improving Social and Emotional 
Learning in Primary Schools 

Strand 1Teach SEL skills explicitly 

Strand 3 Plan for adopting specific SEL 
programme 

6. 

Greatly reduced/no cost 
for trips, residentials and 
extra-curricular 
opportunities to increase 
participation by DP’s 
and enhance their 
knowledge and learning 
of the wider world 

EEF – Improving Social and Emotional 
Learning in Primary Schools 

Strand 2 Integrate SEL skills through 
range of life experiences at school 

5, 6. 

School to provide 
individual laptops/IT to 
enable DP’s to access 
online learning platforms 

EEF – Using Digital Technology to 
Improve learning 

Strand 3 Technology supports pupil 
practice of skills 

1, 2, 3 
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Contingency fund to 
respond to needs of 
DP’s as needed 

Experience has shown that in our 
school it is sometimes necessary to 
draw on a contingency fund for specific 
needs of highly vulnerable DP’s  (eg 
warm clothes in cold weather, replace 
school resources – reading books, 
Home School diaries, PE kit, bus fare to 
aid attendance, breakfast etc) 

All 

Embed principles of 
good practice set out in 
the DfE’s Improving 
Attendance advice 

DfE guidance is being used to inform 
strategies for monitoring, tacking and 
improving attendance.  

4 

 

Total budgeted cost: £88,385 
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10 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account.  

Aim Target Target 

date  

Links to 
Strategy Aims 

To raise attainment for 
all disadvantaged 
pupils, including the 
percentage achieving 
the Expected Standard 
and above in Maths, 
using mastery 
approach 

An increase in the number of 
disadvantaged pupils in each year 
group gaining the expected level 
and the higher level, than the 
assessments from the end of Key 
Stage 1. (Note: the lack of data 
from last year makes percentage 
targets meaningless. Therefore, 
our aim will be to increase numbers 
from KS1) 

 

July 2021 

Year 3: on entry 7/13 EXS+ on 
NFER, end of the year 9/13 EXS+ 
in NFER 

 

Year 4: on entry 7/19 EXS+ on 
NFER, end of the year 9/19 EXS+ 
in NFER 

 

Year 5: on entry 5/13 EXS+ on 
NFER, end of the year 9/13 EXS+ 
in NFER 

 

Year 6: on entry 4/12 EXS+ on 
NFER, end of the year 6/12 EXS+ 
in NFER 

Sep 
2021 

Strategy Aim 
1  

To further raise 
attainment of PP 
children reaching 
expected standard in 
reading 

An increase in the number of 
disadvantaged pupils in each year 
group gaining the expected 
standard than the assessments 
from the end of Key Stage 1. (Note: 
the lack of data from last year 

Sep 
2021 

Strategy Aim 
2 
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makes percentage targets 
meaningless. Therefore, our aim 
will be to increase numbers from 
KS1) 

 

July 2021 

Year 3: on entry 5/13 EXS+ on 
NFER, end of the year 8/13 EXS+ 
in NFER 

 

Year 4: on entry 3/19 EXS+ on 
NFER, end of the year 13/19 EXS+ 
in NFER 

 

Year 5: on entry 3/13 EXS+ on 
NFER, end of the year 9/13 EXS+ 
in NFER 

 

Year 6: on entry 4/12 EXS+ on 
NFER, end of the year 6/12 EXS+ 
in NFER 

To embed meaningful 
learning in all 
foundation subjects in 
line with the new 
curriculum, with 
specific focus for 
DP’s vocabulary. 

Planning in Foundation subjects 
will clearly indicate the new 
vocabulary and key words for each 
topic. Strategies will be in pace for 
DPs to access these words before 
the sessions (pre teaching) and 
returned to after the lessons (post 
teaching. 

 

Curriculum now has key vocabulary 
identified. Where new units were 
taught post lockdown, vocabulary 
was prioritised for DPs. However, 
period of remote learning meat this 
was inconsistent for pupils. This 
target will carry into the next year.  

Sep 
2021 

Strategy Aim 
2 and 3 

To improve mental 
and emotional 
wellbeing of DP by 
implementing new 
PSHE framework 
through Jigsaw 

To implement new PSHE 
framework through Jigsaw and 
assess DPs from Baseline and 
again at end of year to measure 
improvement 

 

Framework has been introduced. 
School was unable to do baseline 
assessments due to lockdown. This 
target will carry into the next year. 

 

Sep 
2021 

Strategy Aim 
4 
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To remove barriers to 
learning for DP in ICT 
and in cases of 
Remote Learning 

DP are able to access home 
learning and remote learning 
through MS Teams and have the 
technology available when needed. 

 

Every DP pupil was allocated a 
device and was contacted 
individual to provide the 
appropriate level of support 
depending on need. This included 
in school places for the most 
vulnerable.  

 

Sep 
2021 

Strategy Aim 
5 

To continue to 
remove barriers to 
learning by improving 
attendance 

Reduce levels of persistent 
absentees in the DP group still 
further until they are below All 
Pupils nationally (8.5%) 

 

Note: due to Covid pandemic and 
period of remote learning, 
persistent absenteeism measure is 
not valid and a good indicator. 
However, DP group absence for 
period post lockdown was 5.8%. 
Whilst this is above typical for 
national all pupils (4.2%), it is 
typical to disadvantaged pupils in 
non covid times (5.7%). We believe 
this to be typical to non covid times 
for this group is a success given 
the context of pandemic pressures. 
To continue to improve 
disadvantaged pupil absence will 
remain a priority for the last year.  

 

Sep 
2021 

Strategy Aim 
4 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

Only 1 pupil eligible for service pupil 
premium, included in the above analysis. 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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